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Abstract: Education as a right to every person is fundamental to the success of the government 

overall development strategy. The Kenya Children Act (2001) states that, every child is entitled to 

basic right which education is key. The Kenya ECE programme encourages partnership at all levels. 

The government, parents, communities, religious and Non-Governmental Organizations are the main 

source of ECE finances and support. It is also worth stating that as communities’ partner in the 

development of the centres, taking responsibility for the provision of physical facilities, furniture, 

payment of salaries to teachers, organizing feeding programmes and provision of learning and play 

materials. The purpose of this study was to establish the role of community and parents’ finances on 

pre-school children’s cognitive achievements in Nakuru North Sub County, Kenya. The results 

obtained on the influence of community and parent’s finances on Pre-school children's cognitive 

achievements showed that diverse interacted aspects. Community ECDE centres lacked feeding 

programmes, inadequate instructional materials, furniture, play materials, latrines and playgrounds 

which affected the cognitive achievements of Pre-school children in the ECDE centres. The study 

concluded that availability of finances is closely related to cognitive achievements of Pre-school 

children in ECDE centres in Nakuru North Sub-County. The researcher recommended that in 

Community sponsored schools, the adequacy of instructional materials, physical facilities teacher’s 

salary, supervision, feeding programme and financial managerial capacity needed to be addressed 

appropriately. 
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I. Introduction 
Education as a right to every person is fundamental to the success of the government overall 

development strategy. The Kenya Children Act (2001) states that, every child is entitled to basic right which 

education is key (Manani, 2007). The Kenya ECE programme encourages partnership at all levels. The 

government, parents, communities, religious and Non-Governmental Organizations are the main source of ECE 

finances and support. As evidenced in the literature review the government lays much emphasis on enrolment, 

gender disparities, access and quality through the introduction of community support grant (Republic of Kenya, 

2005) but fails to document and explore on influence of Pre-schools finances on children's cognitive 

achievements with regards to funding sources, adequacy of finance, availability of finance as well as budgetary 

allocation in ECE Centres. It is also worth stating that as communities’ partner in the development of the centres, 

taking responsibility for the provision of physical facilities, furniture, payment of salaries to teachers, organizing 

feeding programmes and provision of learning and play materials. These provisions merited immediate attention 

as it offers opportunity for improvement of children cognitive achievements. As a result of the fore stated gap, 

the study investigated the influence of Pre-school finances on children’s cognitive achievements in Nakuru 

North Sub-County. 

 

II. Literature Review 
In China the responsibility of children aged 3-6 years is the Ministry of Education while those aged 3 is 

the Ministry of Health (Wong and Pang, 2002). However, ECCE is administered, organized and funded 

primarily within local setting. With some Public funding, and state guidelines, private providers in China 

operate nurseries and Kindergartens. Parents are expected to contribute significantly for ECCE, with tax 

exemptions where pre-primary provisions are attached to primary school. A massive expansion of early 

childhood care and education center throughout the country followed Kenya's independence in 1963. The 

expansion in education was given impetus by President Jomo Kenyatta's call for a national philosophy of' 

“Harambee' which means 'let's pull together'. Early care and education of children was considered to be a 

community concern necessitating collaboration. Communities raised money to purchase land and other materials 
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to build schools (Mbugua-Muriithi, 1996). Many Kenyan women formed groups to champion for and sustain 

early childhood and care adopting a variety of networking strategies through women's self-help groups 

(Mbugua-Muriithi, 1997). The groups would identify educated members of the community to be Pre-school 

teachers. Some of the initial Pre-schools were maintained within primary schools, others were placed in 

individual homes, makeshift sheds or even outdoors and under trees. 

Kenya Early Childhood Education is deeply rooted in the community. Communities have established 

ECDE centres comprising 70% (Republic of Kenya, 1998) of the total number of ECDE centres Nationwide. 

Communities are responsible for identifying suitable locations to set up ECDE centres and mobilizing human 

and materials resources for construction and furnishing as well as development of play and learning materials. In 

addition, communities are involved in the identification of teachers and payment of their salaries. The 

communities are also responsible for establishing management teams that oversee the running of centres. 

Through workshops and seminars organized by the DICECE, parents and community members have been 

encouraged and empowered to increase their participation beyond provision of physical facilities. The 

communities provide feeding programme and take part in collecting, telling and demonstrating stories, songs 

and dances in the mother tongue. The incorporation of tradition and folklore into the curriculum make the 

community feel proud of their contribution to the cognitive achievements of their children. According to Myers 

(1992), the lesson from Kenya is that the community is a very important resource for the community of ECD 

programme and must continue to be tapped and appreciated. The critical role of community involvement in 

sustainability and relevant cannot be overemphasized. In terms of maintaining quality, however, much still 

needs to be done to enhance the capacity of the community management teams to effectively carry out their 

responsibilities. 

 

Objective of the Study 

To establish the role of community and parents’ finances on Pre-school children's cognitive achievements in 

Nakuru North Sub County, Kenya 

Research Question 

What was the influence of community and parent’s finances on Pre-school children’s cognitive achievements in 

Nakuru North Sub County, Kenya?  

 

III. Methodology 
This study utilized the descriptive survey design. As noted by Mugenda and Mugenda (2003), a survey, 

is an attempt to, collect data from members of a population in order to determine the current status of the 

population with respect to one or more variables. It is a self-report study which requires the collection of 

quantifiable information from the sample. The survey design allowed the study to gather on actual state at the 

time of collection. It was also appropriate since it allowed the researcher to gather information from a large 

number of cases. The target population was thirty nine (39) head teachers, seventy eight teachers (78), one (1) 

Sub-County Centre for Early Childhood Education Programme Officer in Nakuru North Sub-County. Using 

purposive sampling, the study used a sample size of 8 head teachers, 16 ECD teachers, and 1 Sub-County Centre 

for Early Childhood Education Program officer. There was 100% response rate on the distributed 

questionnaires.  

 

IV. Findings And Discussions 
This study sought to find out the influence of the non-government finances on the preschool children’s 

cognitive skills. To answer this question, the researcher viewed the learners‟ progress records of the selected 

ECDE centres based on various cognitive competencies in number work which included number ordering, shape 

recognition, matching, number reading, counting, addition and subtraction. This was done to determine the role 

of community and parents finances on Pre-school children’s cognitive achievements. The scores were analyzed 

in percentages of good, trial and slow cognitive achievements and the results presented as indicated below in 

Table 1. 

Table 1: Community Sponsored Pre School Children’s Cognitive Competencies in Number Work 
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Table 4.4.3 shows cognitive competencies in number ordering, shape recognition, matching, number 

reading, counting, addition and subtraction in two community sponsored ECDE centres which were Heshima 

and Juhudi.  

The two ECDE centres had an average of 28% of good scores in number ordering, 55% in shape 

recognition, 41.5% in matching, 50.5% in number reading, 28% in counting, 40.5% in addition and 37% in 

subtraction. The average scores for slow cognitive achievements for the two ECDE centres were 19.5% in 

number ordering, 10.5% in shape recognition, 29.5% in matching, 5% in number reading, 36.5% in counting, 

23% in addition and 30% in subtraction. Cognitive achievements in these ECDE centres were relatively low as 

compared to Faith Based and Public ECDE centres. Teachers in these ECDE centres were highly demotivated 

due to poor remuneration which with no doubt translated to low cognitive achievements among learners. 

Community ECDE centres lacked feeding programmes, inadequate instructional materials, furniture, play 

materials, latrines and playgrounds. While the government allocates less that 1% of the education Ministry’s 

budget to Pre-schools, parents and the communities currently manage 70% of the Pre-schools‟ budget in the 

country (Republic of Kenya, 1998). 

These ECDE centres rely on the communities to raise money to purchase land and other materials to 

build schools. The community identifies educated members of the community to be Pre-school teachers, 

furnishing ECDE centres with play and learning materials, payment of teachers‟ salaries, and providing feeding 

programme. According to Mbugua-Muriithi (1996), early care and education of children was and is still 

considered to be a community concern necessitating collaboration. Communities raise money to purchase land 

and other materials to build schools. Many Kenyan women formed groups to champion for and sustain early 

childhood and care adopting a variety of networking strategies through women's self-help groups which is still 

practiced to date (Mbugua-Muriithi, 1997). However, much still need to be done to enhance the capacity of the 

community management teams to effectively carry out their responsibilities in order to influence Pre-school 

children’s cognitive achievements. This inadequacy may have greatly contributed to low cognitive competencies 

achievements due to lack of enough contact hours between the teachers and learners, lack of concentration span 

by learners, and the reluctant manner in which parents participate towards provision of school support materials. 

In terms of maintaining quality the centres are not supervised and community management teams lack 

financial managerial capacity as indicated by the DICECE Programme Officer. It was noted that finances 

provided by parents are inadequate to pay and motivate teachers, equip the centres with instructional materials, 

physical facilities and provide feeding programme; factors which are essential in enhancing the cognitive 

achievements of Pre-school children. Teachers in these centres were observed to possess inadequate 

professional qualifications, were less paid, less motivated and therefore not very competent at enhancing the 

cognitive achievements of Pre-school children. According to Myers (1992), the lesson from Kenya is that the 

community is a very important resource for the community of ECD programme and must continue to be tapped 

and appreciated. The critical role of community involvement in sustainability and relevant cannot be 

overemphasized. 

 

V. Conclusion 
In Community Sponsored ECDE centres, it was the role of the community and the parents to raise 

money to purchase land and other materials to build schools. The community also identified educated members 

of the community to be Pre-school teachers; furnished ECDE centres with play and learning material and were 

responsible for payment of teacher’s salaries. Despite the provisions above, Community Sponsored ECDE 

centres lacked feeding programmes in place and this could have negatively influenced learners’ cognitive 

achievements.  

 

VI. Recommendations 

In community sponsored schools, the adequacy of instructional materials, physical facilities teacher’s 

salary, supervision, feeding programme and financial managerial capacity need to be addressed appropriately. 

 

References 
[1].  Adams, B, & Mburugu, E. (1994) Women Work and child care. Paper presented at the second Collaborative: Early Childhood 

Seminar. Nairobi Kenya. 

[2]. A. H. Maslow (1943), A Theory of Human Motivation, Originally Published in Psychological Review, 50, 370-396. 
[3]. AKDN, 2009 Investing in Early Childhood Development Education. Retrieved 

[4]. November 22, 2009, from http://www.akdn.org 

[5]. Cole, G.A. (2004). Management Theory and Practice 6th ED. London: Book Power Publisher.  
[6]. Cunningham, B., & B. Dorsey. 2004. “Out of Sight, but Not Out of Mind: The Harmful Absence of Men.” Exchange.  

[7]. Gakuru, O.N, Riak, PF, Ogula, P.H, Mugo, R & Njenga, A.W. (1987). Evaluation of NACEARLY CHILDHOOD EDUCATION 

(ECE)-DICEARLY CHILDHOOD EDUCATION (ECE) programme part one: Research findings and recommendations. Nairobi 
Kenya Institute of Education.  

[8]. Harold Alderman and Elizabeth M. King (2006), Investing in Early Childhood Development, Research Brief  



The Role of Community and Parents’ Finances on Pre-School Children's Cognitive Achievements in.. 

DOI: 10.9790/7388-0603048992                                     www.iosrjournals.org                                         92 | Page 

[9]. Gonzalez-Mena, J. (2000). Foundation of Early Childhood Education in a Diverse Society. Mountain View: CA: May field.  

[10]. Jaycox, E (1992). The Challenges of African Development. Washington, DC: The World Bank.  

[11]. Kola, P. (2001, August 20). Initiative to enhance pre-primary learning. Daily Nation pg 25 
[12]. Kombo D.K and Tromp D.L (2006), Proposal and thesis writing. An introduction. Pauline Publication. Nairobi, Kenya  

[13]. Kozol, J. (1991). Savage inequalities: children in America's schools. New York. Harper Perennial.  

[14]. Manani H.K (2007). "Accelerated learning: New opportunities for children at risk seminar" A paper presented at Hilton Hotel Addis 
Ababa, Ethiopia.  

[15]. Mbugua Muriithi, T. (1996). Strategies for Survival. Women, Education and Self-Help Groups in Kenya. UMI, Dissertation 

services, (UMI Microform 51 No. 9639698). 
[16]. Mbwesa, K.J (2006). Introduction to Management Research, a student hand book. Jomo Kenyatta Foundation. Nairobi, Kenya. 

[17]. Ministry of Education Science and Technology. (2005). The Background Report of Kenya, Report for the UNESCO/OECD: Early 

Childhood Policy Review Project. Nairobi 
[18]. Ministry of Education (2009) Education Facts and Figures 2008 -09 Nairobi: MOE 

[19]. Mugenda, M.O, and Mugenda, G.A (2003). Research Methods. Quantitative and Qualitative Approaches. Nairobi: Africa Centre for 

Technology Studies (ACTS). 
[20]. Mugenda M.O, and Mugenda, G.A (1999). Research Methods. Quantitative and qualitative approaches Nairobi Kenya 

[21].  Mukuna, Truphena E.; Mutsotso, Stanley N. (2011), Educational Research Supplement, Vol. 2 Issue 13, Academic Journal 

[22]. Myers, RG. (1992). Towards an analysis of the costs and effectiveness of community based Early Childhood Education in Kenya. 
The Kilifi Sub-County. Nairobi: Aga Khan Foundation. 

[23]. Moncrieff, C (Ed). (1993). International Handbook of Child Care Policies and Programs. Westport CT: Greenwood. 

[24]. NAEYC (2002). Bruce Cunningham and Lemuel W. Watson Recruiting Male Teachers 
[25]. Orodho, (2003). Essentials of Education and Social Sciences Research Methods. Nairobi. 

[26]. Orodho, A J and Kombo, DK. (2002). Research Methods. Nairobi: Kenyatta University Institute of Open Learning. 

[27]. Republic of Kenya. (2011). Kenya Budget Statement for the Fiscal Year 2011/2012 Nairobi: Ministry of Finance. 
[28]. Republic of Kenya, (2010). Constitution of Kenya: Government Printer, Nairobi. 

[29]. Republic of Kenya (2013). Basic Education Act: Government Printer Nairobi. 

[30]. Republic of Kenya, (2012). Policy Paper Framework For Education: Government Printer, Nairobi. 

[31]. Republic of Kenya (2001). Children’s Act: Government Printer, Nairobi 
[32]. Republic of Kenya, (2007). ECD Centre Community Support Grant Management Handbook. Government Printer. Nairobi. Kenya. 

[33]. Republic of Kenya, (2005). Strategic plan 2000-2011: Government Press, Nairobi Kenya. 

[34]. Republic of Kenya, (2007). National Early Childhood Development Policy Framework: Government Printer, Nairobi. 
[35]. Republic of Kenya. (1976). The National Committee on Educational Objectives and Policies (Gachathi Report). Nairobi 

Government printer. 

[36]. Republic of Kenya. (1988). Education and Manpower. Training for the Next Decade and Beyond (Kamunge Report). Nairobi: 
government printer. 

[37]. Republic of Kenya (1998). Master Plan on Education and Training (1997-2010) Nairobi: Jomo Kenyatta foundation. 

[38]. Republic of Kenya, (2005). Kenya Education Sector Support Programmed 2005-2011. Delivering Quality Education and Training 
to all Kenyans. Government press. Nairobi 

[39]. Republic of Kenya (2012). A Policy Framework for Education, Aligning Education and Training to the constitution of Kenya (2010 

and Kenya Vision (2030) and Beyond. Nairobi. Government Printers 
[40]. Sessional paper No. 1 of, (2005). A Policy Framework for Education, Training and Research, Government Printer Nairobi. 

[41]. Statistics South Africa. (2005) Stages in the life cycle of South African. http://www.statssa.gov.za/Publications/c2001 stages/c2001 

stagespd 
[42]. UNESCO, (2003). Early Childhood Care and Education in E-9 countries: status and outlook Paris. France. 

[43]. UNESCO, (2003). Gender and Education for All. The leap to Equality – EFA global. Monitoring report 2003/2004. Paris, France. 

[44]. UNESCO, (2005). The section for Early Childhood and Inclusive Education Division of Basic Education Sector. Policy review 
report: Early Childhood Education Care and Education in Kenya. 

[45]. UNICEF. (2002). UNICEF Annual Report 2002. New York: Author. 

[46]. World Bank. (1997). Staff Appraisal Report. Republic of Kenya Early Childhood Development Project. Washington, DC: World 
Bank. 

[47]. Wong MN & Pang, L. (2002) Early Childhood Education China: Issues and development. In LICS China & E.J. Mellor (Ed). 

International developments in early childhood services. New York. Peter Lang Publishing, Inc. 


